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This is a working document, designed to enhance the development of positive
relationships between children, adults working in school, parents and other members
of the wider school community, to build a positive, value-driven ethos and culture.



UNDERLYING ASSUMPTIONS

Positive relationships are the key to building a strong, values-driven ethos and
culture;

We learn emotional regulation from seeing it modelled by emotionally
regulated people;

We all take responsibility for creating a safe and happy community;

Everyone can make mistakes;

Everyone can learn to choose more wisely;

Everyone can make a positive contribution.

2. OUR VALUES

The core values which underpin both our academic and pastoral systems are curiosity,
kindness and courage. The behaviour of everyone at Derby High School is governed by
these core principles.

Curiosity about:

the natural, social, cultural and political worlds, and our place within each of
these arenas;

the diversity of human lives and perspectives, and the impact of these upon
each of us;

the opportunities available to allow us to become the best versions of
ourselves.

Kindness towards all:

a deliberate, sincere and willing attempt to enhance the lives of others, within
and beyond school, whenever and however possible.

Courage to:

stand up for what is right;

speak up for those who need support;

take risks with our learning;

take responsibility for our actions

embrace being an individual part of a wider community;
adapt and change;

recover from mistakes, poor choices and setbacks.



POLICY

A SHARED COMMITMENT

In line with our core values, everyone will:

e Value the contributions of all members of our community, including but not
limited to: students, teachers, support staff, caretaking, cleaning and catering
teams;

e Look for opportunities to actively support others;

e Show courtesy for others in the little things, e.g. holding doors, greeting with a
smile;

e Respect the school environment and facilities;

e Respect the property of others;

e Recognise that most people don’t deliberately ‘get things wrong’;

e Speak calmly;

e Listen with understanding, even (especially) in a disagreement of opinion;

e Ask for support when needed;

e Recognise that poor conduct affects other people;

e Admit and take responsibility for poor choices;

e Focus on solutions rather than problems;

e Allow and support recovery from error.

Additionally, all adults at Derby High School will, explicitly:

e |DENTIFY the behaviour we expect
e TEACH expected norms of behaviour
o provide a consistent framework of expectations (“Remember our rule
about...”)
o remind students of the impact of their words and actions, on
themselves and on others
e CREATE conditions for excellent behaviour
o Plan to prevent poor behaviour
o Develop relentless routines for classroom practice
o Be constructive in instructions (“l need you to...”)
o Follow up issues, every time
o Promote recovery over punishment
e MODEL the behaviour we expect
o Bring our best self to the room



o Greet students positively to create and model the culture
o Act as role models in all we do
e NOTICE excellent behaviour
o Pay first attention to best practice, reinforcing expectations
o Praise the positives, whenever and wherever possible
o Be pro-active about sharing that praise with home
o Celebrate colleagues and learners who go ‘above and beyond’
e PRACTISE a calm and consistent approach and use of language for managing
behaviour
o Avoid rewarding attention-seeking poor behaviour by correcting poor
conduct discreetly, where possible
o Correct the behaviour rather than the person
o Resist responding to secondary behaviour and focus on the primary
concern

The above commitment is, necessarily, in addition to statutory commitments as
contained within legislation such as KCSIE and the Equalities Act. All adults will
maintain professional curiosity, in awareness that behaviour may reflect a wider
safeguarding or pastoral need.

Additionally, Senior Leaders will:

1. Be a daily visible presence around their corridor and the site, particularly at
times of mass movement

2. Support middle leaders in managing learners with more complex or entrenched
negative behaviour



PROCEDURES

These procedures are broad outlines and are neither prescriptive nor binding.

1. CELEBRATING SUCCESS

Success is celebrated regularly and proudly, through means including but not limited
to:

e House points

e Assemblies;

e Friday High Notes bulletins;

e The annual Highlights magazine;

e Social media feeds;

e Postcards and emails home;

e School colours (Seniors -see procedure for awarding school colours)

2. RESPONDING TO DISREGULATED BEHAVIOUR

Purpose of interventions
e To raise student awareness of the impact of their conduct, on themselves and
on others;
e To reinforce expectations;
e To provide opportunities for restorative action, enabling students to take
responsibility and move beyond incidents of concern;
e To support students to become self-regulating.

We understand that students vary in their maturity and social development.

We recognise the importance of understanding the young person's wider life
circumstances to inform our subsequent interventions. Part of the intervention
process will explore any factors/changes in circumstances that are influencing
behaviour, including the young person's mental health.

a. Interventions for “every-day” issues
We understand that a consistent framework is essential for managing “every day”
issues. The adult who witnesses the concern will usually be responsible for the
response, as immediacy of constructive correction is the most successful way of
addressing the concern and allowing the student to recover.



Examples of “every day” disregulation:

a) issues which may be procedural or indicate an underlying concern, including
but not limited to:
o Uniform
o Make up
o Not handing homework in or producing poor quality work

b) evidently disregulated behaviour including, but not limited to:
o Becoming distracted in lessons
o Silly behaviour in form rooms

A sample intervention may include:

e Areminder of expectations: “I notice that...I need you to...because...”

e [Take up time]

e Choice “I notice that...the impact of that is...you can either ....or...” (the
alternative must not allow an opt out of compliance)

e [Take up time given to student]

e [Further action as needed, depending on student choice]

e [later] Restorative conversation as necessary

All concerns should be logged by the teacher involved on the relevant section of ISams
(Rewards and Conduct Manager /Wellbeing Manager).

Additional intervention for mobile phone use:

Phones are to be silenced and stored in lockers from arrival to departure. Phones
evident during the school day, whether in use or not, will be confiscated and held in
student reception until the end of the day. A conversation with the Head of Year or
SLT will be arranged at a lunchtime to discuss the impact that this behaviour has on
student learning and ‘real world’ social interactions. At the second instance, parents
will be asked to collect the phone. Continued poor choice will result in further
intervention.

Some issues which may appear to be simple procedural choices may indicate more
significant underlying causes. For example:
e Uniform



e Make up
e Not handing homework in or producing poor quality work

Therefore, these issues will be responded to as if they are disregulated behaviour
rather than simple procedural choices. This is because our purpose is to support
change and understanding the underlying reasons for action is key to supporting
change.

b. Interventions for serious or repeated concerns:

Please also see the anti-bullying, safequarding and alcohol, smoking and drugs
policies.

Serious concerns may include, but are not limited to, single or repeated incidents of:
e Violence (i.e. physical contact made with the intention to harm)
e Stealing
e Spitting
e Swearing
e Defiance / rudeness towards any adult
e Taunting, humiliating or bullying behaviour. This may also include:

i. Banter
Banter is often defined as playful teasing and is a common feature of adolescent
conversations between peers. It can be a way of testing the strengths of friendships,
on the basis that ‘we only allow those we trust to criticise us’.
However, it can become toxic when:

e |tisin one direction only. This can often mark the early stage of relationship
shift towards an imbalance in power, which may become, or at least feel like,
bullying.

e The ‘banter’ is something about a person that they can’t change, for example
ethnicity or academic ability. This is not banter but microaggression.

i.  The ‘banter’ objectifies others, treating someone as a ‘thing’ rather than a
complex and unigue human being. This is most commonly associated with
sexualised comment, but may equally apply to stereotyping or making
generalisations (“all Americans are overweight”), remarks about a person’s
lack of agency (e.g. “X can’t help being rubbish at maths”), reduction of an
individual to a single function (e.g. “it’s the cleaner’s job to clear up after



us”), or to any remark when the subject’s feelings and personhood are not
taken into account.

iii.  Microaggressions
Small, everyday interactions or behaviours which suggest hostile, discriminatory or
negative attitudes towards those with protected characteristics.
Protected characteristics, as defined by the Equality Act! are:
e age
e gender reassignment
e being married or in a civil partnership
e being pregnant or on maternity leave
e disability
e race including colour, nationality, ethnic or national origin
e religion or belief
® sex
e sexual orientation
Microaggressions may be:
e verbal
e behavioural (e.g. pushing/shoving)
e environmental (e.g. moving seats or refusing to share equipment because that
person has a particular characteristic)
Microaggressions may be intentional or unintentional.

We challenge ‘banter’ and microaggressions because the repetition creates a risk of
normalising discriminatory, harmful or hurtful attitudes.

We believe that the most effective interventions for developing high standards of self-
regulating behaviour are determined according to factors, including but not limited to:
e the nature of the incident
e theindividual needs of the student or students involved
e theimpact of the incident

Therefore, responses to serious or repetitive concerns will be tailored to the
individual, will include opportunity for restorative conversation and action to facilitate

recovery.

A sample restorative conversation may follow a pattern similar to that below:

I Discrimination: your rights: Types of discrimination ('protected characteristics') - GOV.UK (www.gov.uk)



https://www.gov.uk/working-when-pregnant-your-rights
https://www.gov.uk/definition-of-disability-under-equality-act-2010
https://www.gov.uk/discrimination-your-rights

Reflection to focus on the evidence around the incident: What happened?
(Neutral, dispassionate language.)

Reflection to focus on the nature of the emotional disregulation at the time:
What were you feeling at the time?

To assess how emotional state has altered: What have you felt since? How/why
have your feelings changed?

Reflection on wider impact: Who might have been affected by your actions?
How might your actions have affected other people?

Restorative opportunities: How can we move forward from here? / What
should we do to put things right? / How can we do things differently in the
future? / What’s the first step you want to take?

Offering support: What do you need in order to...”

Re-empowering: Remind me, what are you going to do / when?

In exceptional circumstances, responses to serious concerns may also include

Short term fixed exclusion (suspension)
Permanent exclusion

Exceptional circumstances may include:

Where there has been a significant breach of trust or of school values and the
student needs appropriate time to reflect on their actions;

Where the consequence is necessary to publicly uphold the values of the
school in the eyes of the community;

Where student behaviour suggests removal from school is essential for the
safeguarding of others and/or for the maintenance of a calm, safe, and
supportive environment where both pupils and staff can work in safety and are
respected;

Where it is accepted that pupil behaviour cannot be fully amended or
remedied by pastoral processes, or consequences within the school;

If student conduct, behaviour or progress suggests that removal from the
school is in the best interest of the student, considering their well-being,
educational needs, or overall development.

If student conduct, behaviour or progress suggests that the student is unwilling
or unable to benefit sufficiently from the educational opportunities and/or the
community life offered by the school;

The student or the parents have treated the school, members of its staff or any
member of the school community unreasonably.



Any suspension or expulsion will be in line with DfE guidance;

Pupil views will be sought and due consideration given to any relevant circumstances
surrounding the behaviour;

Any suspension or exclusion must be reported to the Chair or Vice Chair of the
Governing Body;

Expulsion is the Head’s decision, after consultation with the Chair of Governors;
Parents will be invited to discuss the matter with the Head;

Detentions/exclusions are recorded on the student’s file and a central record is kept
by the Head’s PA.

See also:
Suspension and permanent exclusion guidance
Behaviour in Schools - Advice for headteachers and school staff Feb 2024

3. APPEAL AGAINST PERMANENT EXCLUSION

Parents wishing to appeal against the permanent exclusion of their child should write
to the Chair of Governors within 2 working days of the exclusion, setting out the reasons
for the appeal. This should be sent to the school, addressed to the Clerk to the
Governors. The Chair of Governors will acknowledge receipt of the appeal and ask the
Vice Chair of Governors to convene a panel hearing at a mutually convenient time and
date; as early as is practicable and normally within 10 working days of the receipt of the
request. The decision of the Appeal Hearing is final.

Please see Complaints Policy for further details.

4. STUDENT COMPLAINTS
If a student feels that they have been unfairly treated they should:

In Primary, talk to their class teacher, Primary Leads (academic or pastoral), Primary
Assistant Heads or Head of Primary.

In Seniors, talk to the member of staff concerned, their form tutor or Head of Year.
Most issues are resolved this way.

We will contact parents where appropriate.


https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf
https://assets.publishing.service.gov.uk/media/65ce3721e1bdec001a3221fe/Behaviour_in_schools_-_advice_for_headteachers_and_school_staff_Feb_2024.pdf

The school operates a formal complaints’ procedure, a copy of which is available on
the website or on request. However, the school would always hope to resolve
difficulties informally, wherever possible.

5. MALICIOUS ALLEGATIONS

The Head would deal with any allegations made against staff; the Governing body
would be involved in this process. If, after careful and appropriate investigation, it is
found that the allegations made by a pupil against a member of staff are malicious,
responses will be determined by the circumstances.



